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2015-16 Stockton Unfied School District’s  

Local Education Agency (LEA) Plan Evaluation 

 

In preparation of developing/revising the 2015-16 LEA Plan, various stakeholder groups were 

solicited to judge the quality, importance, or value of the actions and services within the LEA Plan.  

Although the following narrative will only evaluate actions and services within the LEA Plan that were 

funded through Title I funds (see list below), each and every action/service in the 2015-16 plan that was 

approved by the Board was evaluated to ensure that it was effective and should continue to be 

implemented.   

1. Supplemental Education Services (SES) 

2. School Choice – Transportation 

3. District Assessment and Reporting System 

(Illuminate/MAP) 

4. Online Intervention Programs (Compass 

Learning, ST Math, Catapult Learning, 

Imagine Learning) 

5. Intervention Technology (chromebooks) 

6. Parent Involvement 

7. Homeless Education 

8. Preschool 

9. AVID 

10. Intervention Teachers 

 

Supplemental Education Services (SES) 

Supplemental educational services (SES) are additional academic instruction provided outside of the 

regular school day and designed to increase academic achievement of students attending schools in 

Program Improvement (PI) Years 2 through 5.  SES, or free tutoring, must be high quality, research based, 

and specifically designed to increase student academic achievement.  Eligible students are all low-income 

students who attend PI Years 2 through 5 schools.   

In evaluating SES services for those low-income students participating in SES tutoring programs, the 

district compared MAP growth for both Reading and Math for SES students to all our Title I students, the 

following statistics were calculated for 2014-15.  Based on this, SES students had a higher percentage of 

students meeting their growth targets in Reading but not in math.  Further statistical tests would need to 

be run to determine significance. 

Measures of Academic Progress (MAP) 
Growth Fall-Spring 

Met Not Met Total 
Count N % N % 

Math 
SES Students 1116 57% 834 43% 1950 

All Students 12757 62.5% 7654 37.5% 20411 

Reading 
SES Students 1130 57% 838 43% 1968 

All Students 11653 55% 9534 45% 21187 

 

Overall, the targeted SES students performed higher in Reading then other Title I students but without 

further analyses to comparable students at the same level achievement level, the results are not 

conclusive. 
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School Choice – Transportation 

Federal law requires that districts in Program Improvement offer Choice transfers at least 14 days before 

the beginning of school. All eligible students were sent letters identifying the following schools as non-PI 

schools, based on the number of participants over the past two years, parents in Stockton Unified do not 

feel the necessity to transport their children to another school in the district.  Since the number of 

participants are less than 11, we have not run any statistics comparing performance of choice students to 

non-choice students. 

Elementary: Nightingale, Pittman, and Taylor  

High School: Health Careers Academy, Pacific Law Academy, Edward C. Merlo Institute of 

Environmental Technology, Stockton Early College Academy and Stockton High School (Grades 9-

12)  

2014-2015 - 34,083 (eligible) Only 6 students participated  

2015-2016 – 33,896 (eligible) Only 8 students participated  

 

District Assessment/Reporting System 

Measures of Academic Progress (MAP) – District Benchmark 

One of the goals of SUSD is to ensure that students are making measurable growth in their academic 

performance.  Since its adoption in 2011-12, the Measures Academic Progress (MAP) has provided SUSD 

an assessment system that gives a Fall-to-Winter-Spring growth indicator for each student.  The MAP 

assessment provides student by student data concentrating on reading and math level. It is a computer 

adaptive assessment that provides information on where the student is performing on a set of skills 

which can be associated with a particular grade.  MAP results will continue to be tracked by school, by 

grade level, and by student. School sites and grade level teams will continue to use this data to determine 

if students are progressing toward skill mastery needed to read and comprehend at grade level in reading 

and perform fundamental math concepts and applications toward proficiency in grade level math. School 

sites will also continue to use this data in determining instructional needs for core English-language arts 

and math, including core interventions. 

Illuminate Data Reporting System 

Illuminate Education is a web based data management and assessment system that supports site 

administration of assessments developed for the Units of Study and formative assessments. Illuminate 

also supports the analysis of data to drive instructional decisions.  This technology integrates business 

intelligence into the reporting capabilities that allows SUSD administrators, teachers, and coaches to scan 

assessments and create reports to monitor and support the goals of the district.  The customizable 

interaction allows reports to be tailored to the needs of different users without disrupting the 

original.  Illuminate’s assessment online data entry and scanning system allows for immediate classroom 

scanning and feedback of results.  The web-based program allows for all assessment data and reporting 

to be accessed from a single source and reported out in a variety of formats depending on the 

audience.    

SUSD will continue to support and provide training for our Teachers on MAP and Illuminate to ensure 

that Data is an integral part of instruction, student placement, and reteaching.  (see Appendix for Report) 
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Online Intervention Programs – Compass Learning, STMath, and Imagine Learning, 

Imagine Learning: 

The IL mission statement is to teach language and literacy to the children of the world, changing lives and 

opening doors of opportunity.  IL provides a K-6 language and reading intervention program and is being 

used in grades K-8 in SUSD currently.   The IL content is very engaging for students with rich media and 

activities.  Students take a diagnostic test at the start of the year and IL provides an individual learning 

path for the students based on the gaps or holes in their learning.  IL meets the individual needs of each 

student and is a part of our MTSS.   

Compass Learning: 

Compass Learning is a standards aligned K-12 instructional support that is used primarily grades K-8 in 

SUSD.  Odyssey provides a personalized learning path based on the gaps a student has in learning and 

incorporates MAP (RIT) scores to better address a students learning needs.  Odyssey provides a target 

solution to address the specific individual needs of a student.   

ST Math: 

Spatial Temporal (ST) Math is a game based instructional program utilized primarily by K-6 students in 

SUSD. The program is designed to increase math comprehension and proficiency through the use of 

visual learning. Each game that students engage in build math connections through the use of visual 

models that transition to symbolic representations which students often find in core classroom 

instruction. In its fourth year in SUSD, the implementation of ST Math has been inconsistent. As 

expected, sites with faithful implementation and progress through ST Math, have seen academic growth 

in their students.  

Overall, SUSD will continue to support these online intervention programs to supplement their current 

instruction so that students can close the achievement gap. 

Intervention Technology (chromebooks) 

Based on 2014-2015 SBAC results, the majority of our students require strategic or intensive intervention 

in English Language Arts (only 23% Met or Exceeded Standards) and mathematics (only 18% Met or 

Exceeded Standards).  Without access to technology (chromebooks), SUSD students would not be able to 

access our supplemental online intervention programs (Imagine Learning, Compass Learning, Catapult 

Learning, and STMath) with the required duration and frequency recommended for improving the 

targeted skills (30-45 minutes per session/3-5 times) for each student based on our ongoing Measures of 

Academic Progress (MAP) assessments.  In order to provide our students with equal access, additional 

technology was purchased. 

Chromebooks have taken over the hardware education market over iPads or laptops and provide our 

SUSD students access to our various SUSD programs.  Students use CBs to access Imagine learning, ST 

Math, Compass Learning, and Accelerated Reading.  Students take online Curriculum tests for the Units of 

Study, as well as, MAP tests 3 times a year. More importantly than that, chromebooks provide students 

access to the internet for research and learning, to Google Apps for Education, which provides tools for 

students to collaborate on presentations, documents, and projects, and to create and produce content 

for a real world authentic audience.  Chromebooks provide our students the opportunity to be real 21st 

Century learners and to gain real world applications and skills. 
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Parent Involvement 

Stockton Unified School District serves close to 40,000 students from very diverse families. Most are low- 
to very low-income and most of our parents have not received a college education. There are structural 
considerations that parents are just unaware of, such as the critical nature of learning to read and 
mastering literacy, the need to get help before a student fails, the importance of preparing for high 
school and then preparing for college with very clear steps, such as taking the PSAT or SAT. Our parents 
are a positive group for the most part. They want their children to succeed and trust we will help them do 
that. However, they frequently have not known what they can do to participate in that success. In times 
past, they frequently did not know how to talk to our teachers or principals or where to get help or how 
to even ask for it. This has made parent engagement so important.  
  
But this is a sprawling district and as communications tools have changed, the district and our parents 
have had to adapt. According to our own survey, as of two years ago most of our families and parents did 
not have stand-alone computers in their homes, but did have mobile devices. That has led to a unique 
communication effort. We have as a result created a new, more mobile friendly, website and increased 
online communication tailored for mobile use. We have had tremendous support from the local 
newspaper, which was at one time a source of information for our parents. Today only 8% of our parents 
receive their news from the paper. They rely on Facebook and television for news and that also created a 
unique communication challenge for us. Finally, because so many parents do not have disposable 
income, they cannot pay for participating in many extracurricular activities, including extra tutoring or 
academic programs, much less clubs and sports programs with costs. 
  
Three years ago Stockton Unified revamped our Parent/Community Empowerment Department to 
directly help parents. The goal is to teach parents all they need to know about education to help their 
children succeed in school. The department confronted challenges presented by our parents’ lack of 
understanding of the educational process and an accompanying lack of confidence to participate in the 
process. For instance, Stockton Unified has a high profile Blueprint for Student Achievement that few 
parents understood. We created our Parent Academy to address a significant gap between parent 
involvement and parent engagement. We began to meet the involvement needs of our parents by 
creating cohesive relationships and conversations meeting the language needs of our families, to include 
English, Spanish and Khmer. We broadened our reach by providing trainings and workshops during 
morning, afternoon and evening hours. Our parents use to only come to school only when there was an 
issue. We believe our parents should be active participants at their school by paying close attention to 
their child’s achievement and feeling confident enough to build effective relationships that will lead to 
meaningful partnerships and talk to the teacher and/or principals before their child starts to fall behind. 
  
Our Parent Academy is a three-tiered process, which includes the following: 1) Foundational: teaching 
our parents the difference between involvement and engagement at the school site and to build 
meaningful relationships. We begin by implementing our curriculum, “Understanding Parent 
Involvement”, through a series of trainings. Parent participants will use their newly learned knowledge, 
tools and resources to build an effective two-way communication parent/teacher academic team, host 
school parent group meetings using Robert’s Rule of Order, review/create By-Laws, develop SMART 
goals, and maintaining consistent parent participation. 2) Educational: teaching parents how to engage in 
their student’s academic process. This is achieved by effectively coordinating a training series within a 
“Parent Academy Zone”. Each training’s topics cover Common Core, college readiness, parent-teacher 
relationships, and academic goal setting. Parents are empowered to support reading and family literacy 
via the “Reading for Success” and “Let’s do the Math” parent workshops. To expand the two-way 
communication parent/teacher team relationship, parents are trained to navigate the district’s 
ParentVue portal.   Outside of the “Parent Academy Zone” trainings, outreach and parent involvement 
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presentations to Stockton Unified families are given at school coffee hours, back-to-school nights, School 
Site Council (SSC) and English Learner Parent Involvement Committee (ELPIC) meetings. Systemic change 
and confidence building has led to parents being empowered to create at-home learning environments 
with take-home activities and resources.  3) Leadership: developing parent leaders to partner with the 
school site and district to promote academic achievement. Our “Lunch and Learn” Academy was piloted 
in year one. Its goal is to allow parents to value their pro social identity utilizing such exercises as 
credentialing themselves and confidence building. This is a four-week summer series providing parents 
with valuable tools and resources that allows them to partner with their schools, build parent leadership, 
and engage with other parents. To ensure sustainability, parents (School Site Council chairs, District 
English Learner Parent Advisory Committee (DELPAC) members, and parent volunteer of the year 
awardees) who are already actively involved were targeted to participate. 
 
The information, tools and skills learned transferred to their fellow parent groups and committees 
through engagement activities. Stockton Unified has an active Parent Advisory Committee (PAC) which 
meets monthly to help in the development of our Local Control Accountability Plan (LCAP). In addition, 
this group holds a monthly luncheon with the Superintendent. At each meeting parents review data 
related to student achievement, and meaningful parent involvement strategies. As educational partners, 
we celebrate the commitment and partnerships of our parents each year with two grand ceremonies. 
One is our Parent Academy Promotion where we acknowledge, honor and celebrate each parent that 
complete an entire series. The second is one of the district's largest events that celebrates approximately 
300 parent volunteers for their tremendous hard work and dedication to our school sites. 
 
SUSD will continue to expand on these effective parent programs and services in an effort to empower all 
of our parents to increase their child’s educational experience and success. 
 

Homeless Education 

Families in Transition (FIT) is a vital program to SUSD because it provides essential services to students and 
their families and unaccompanied youth who are in homeless situations.  The FIT program serves (Pre-k 
through 12th grade). 
 
SUSD’s current homeless education program, Families in Transition, implement essential core activities 
consisting of case management services that initiate one or more of the following: referral, outreach, and 
educational stability services.  
 
The Homeless Liaison/Social Worker and Social Services Assistant provide the following specific services to 
homeless parents/caregivers and unaccompanied youth within the Stockton Unified School District 
boundary. 
 

 Serves as the key point of contact from which parents of homeless children and youth are referred 
and coordination of services occurs.  

 Provide education and information to parents/unaccompanied regarding their rights under 
Mckinney Vento. 

 Responsible for assisting parents and caregivers, unaccompanied youth, shelter and agency 
personnel with enrollment and support services provided within Stockton Unified School District.  

 Provides clarification/responses to inquiries regarding the McKinney Vento Homeless Assistance 
Act on a district-wide basis. Training is also provided to school staff/secretaries and updates school 
personnel on existing/changes in the law.  
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 Ensures the provision of viable transportation is available for homeless children and youths to their 
school of origin.  

 Assists with obtaining the necessary enrollment documents such as birth certificates, 
immunizations, school records by coordinating with the different schools, health and other 
government agencies. 

 Aides in resolution of enrollment disputes through mediation in accordance with the state’s 
enrollment dispute resolution process.   

 Makes appropriate referrals for medical, dental, mental health, or social service needs. 

 Distributes school supplies and clothing. 

 Services as an advocate for students. 

 Facilitates communication with school staff and appropriate service agencies (e.g. Child Protective 
Services, shelter, safe houses, etc.) 

 Consults with classroom teachers regarding academic performance and skill development. 

 Conducts shelter/home visits to students and families. 

 Attends Individual Education Plans (IEPs) and Student Study Teams (SSTs), and expulsions to 
support the student and family. 

 Provides training and education to staff and community partners regarding McKinney Vento laws 
and regulations. 

 
Families in Transition staff set up appointments to understand the family’s situation, identify essential 
educational stability needs, and begin a plan of self-sufficiency. In addition, families are provided referrals 
to outside community resources to address housing needs and assistance, shelters and safe houses, food 
banks, medical, dental, mental health referrals and Social Service agencies among others.  
 
Families in Transition staff provide subsidized transportation (bus passes, cab fare, gas reimbursement) to 
unaccompanied youth and parents to facilitate their involvement in their children’s education. This 
transportation may be used for getting students to/from school, picking up children from after school 
programs, driving them to/from extracurricular activities and field trips, attending teacher conferences and 
parent meetings, etc. 
 
Additional Programs provided through Title 1 Homeless Education Funding: 

The Pacific Summer Academy is a 4 week summer program that Families In Transition is partnering with 

through the University of the Pacific-Jacoby Center for Public Service & Civic Leadership to provide 

additional academic assistance beyond the school day and year.  Students participate in an integrated 

Math, English-Language Arts and Art program as well as participate in team building, anti-bullying and 

social skills activities.  

SUSD will continue to fund Homeless Education actions/services that supplement the CORE programs and 

services at sites and provide additional services for students who are homeless. 

 

Preschool 

In 2015-16 school year, the Stockton Unified Early Childhood School Readiness Department determined 

the Harrison Preschool program was deemed to provide quality preschool services as they were 

evaluated by the San Joaquin Office of Education using the Quality Rating Improvement System (QRIS), 

which consist of three core areas of 1). Child Development and School Readiness 2). Teachers and 

Teaching and 3). Program and Environment. Within the three core areas are seven elements that were 
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closely examined. In response to the overall report, the ECE department determined the need to improve 

in the area of Developmental and Health Screenings, which consistently is one element SUSD routinely 

scored the lowest. Therefore, in response to the data, the ECE department determined that resources 

allocated to Social Services (Social Workers) would be beneficial and would enhance this area and 

element while increasing coordination of social service for children of poverty in our preschools 

accordingly. The Stockton Unified School District Early Childhood department will increase the 

developmental and health screenings through the coordination of social services at all Title I preschool 

sites. The Social Service staff will coordinate and facilitate referrals for speech, behavior, special 

education concerns, health, basic needs, inclusion, domestic violence, respite care, homelessness, 

transportation, food, potty training, and lack of health insurance. Once the referral is made to the social 

services worker, the social worker will meet with the parent, assist parent in filling out the developmental 

screenings (Ages and Stages questionnaire and Ages and Stages Social Emotional questionnaire). The 

social workers have parents fill out the questionnaire and their responses will be scored by the social 

worker and may generate a referral to the appropriate agency in order to meet the defined need for the 

child. Appropriate agencies may include- SUSD Special Education Department, VMRC, University of the 

Pacific- BAIS-Behavioral Assessment Intervention Services, Child Abuse Prevention Council, WIC, 

Women’s Center of San Joaquin, San Joaquin Mental Health, and El Concilio. Case management service 

includes- coordinate service needs for children and facilitate regular communication among teachers, 

parents nurse and interns. In addition, the social worker coordinates the Student Study Teams (SST) and 

is responsible for the developing a case plan prior to the determination of mandated services for families.  

SUSD will continue to target supplemental preschool social services to support families of low-income 

students to ensure that our students received the best education possible. 

 

Advancement Via Individual Determination (AVID) – see attached evaluation in appendix 

SUSD will continue to expand AVID to all schools sites over the next couple years and promote College 

Going opportunities and experiences. 

 

Intervention Teachers - see attached evaluation in appendix 

SUSD’s goal is to hire additional intervention teachers to provide all of our Elementary sites with highly 

qualified services to address the needs of students performing below grade level. 
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District Achievement Update Report

Stockton Unified School District

Research and Accountability
March 2016
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Executive Summary
• Students in SUSD are making progress on the road to high academic 

achievement as measured by the:

– Smarter Balanced Assessments (SBAC) in English Language Arts (ELA) 
and Math 

– Measures of Academic Progress (MAP) in ELA and Math

– College Board Preliminary Scholastic Aptitude Test (PSAT); and 

– Advanced Placement (AP) measures.

• This report provides a brief report of results of each of these 
measures, including a report of performance by student subgroups 
in each of the district’s attendance areas.
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• A total of 23% of the students who took an SBAC ELA grade‐level test met or exceeded grade‐level 
standards.

• Student groups that exceeded the district’s performance included Asian, Filipino, Native Hawaiian / 
Pacific Islander, White, and students who identified with more than one race. 3



• A total of 17% of the students who took an SBAC Math grade‐level test met or exceeded grade‐level 
standards.

• Student groups that exceeded the district’s performance included Asian, Filipino, Native Hawaiian / 
Pacific Islander, White, and students who identified with more than one race. 4



• A total of 53% of the students who received a Fall to Spring MAP Reading target achieved this goal.

• Student groups that exceeded the district’s performance included English Learners and White 
students.
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• A total of 51% of the students who received a Fall to Spring MAP Math target achieved this goal.

• Student groups that exceeded the district’s performance included English Learners, Hispanic, and 
students who identified with more than one race.
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• The average score received by grade 8 students on the first administration of the PSAT 8/9 this past 
fall was 717 points. 

• Student groups that exceeded the district’s performance included Asian, Filipino, White, and 
students who identified with more than one race.
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• The average score received by grade 10 and 11 students on the administration of the PSAT NMSQT 
this past fall was 832 points. 

• Student groups that exceeded the district’s performance included Asian, Filipino, White, and 
students who identified with more than one race.
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• A total of 23% of the AP tests taken during this past spring received a passing score of 3 or higher. 

• Student groups that exceeded the district’s performance included Special Education, American 
Indian, Black or African American, and White students.
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2014-15 SUSD Intervention Teacher Program Evaluation 

1. Principals and Intervention Teachers were sent the email below asking them specific questions about the 
effectiveness of the program, including implementation and materials, that would help when expanded in 
2015-16.   

2. Responses to the questions were summarized and the following report was produced and submitted as 
part of the LEA PI YEAR 3 Plan to the board. 

 

To better support students who were performing significantly below grade level, the district allocated available 
intervention teachers at select sites with identified needs based on student performance, teacher 
recommendation, and available resources.  Sites who submitted a comprehensive plan for early literacy 
intervention to Education Services were prioritized for receiving Intervention Teachers. 

I. Implementation of the program was limited to the number of teachers available and trained to teach 
intervention and therefore, only 15 sites received additional services.  The intervention programs in 2014-
15 focused on individual/group needs at sites based on approved evidence-based models. 

a. During the summer of 2014, Intervention Teachers were provided professional development training to 
insure that models were implemented with fidelity. 

b. Students were identified for Tier III intervention services at sites primarily through Measures of 
Academic Progress (MAP) assessments results from the prior Spring administration, or for 
Kindergarteners (Fall Map) followed by a leveled reading assessment (BPST, Accelerated Reader, San 
Diego Quick, etc.)  

c. Groups consisted of less than 15 students and lasted from 30-45 minutes in length 3-5 times per week, 
with 5 minutes transition time.  

d. There was no consistent curriculum or resources used by all sites, but those listed included Fountas and 
Pinnell’s Level Literacy, Open Court, Inside, Read Naturally, Triumphs, and Treasures focusing on 
improving students reading. 

e. Students exited the program based on progress monitoring and assessments by intervention teacher 
and usually included Winter Map scores that demonstrated they had moved to strategic support (Tier 
II).   

II. Results/Recommendations 

a. The majority of intervention teachers stated that most students exited programs regularly after two 6-8 
week sessions but there were some who remained all year and continued to struggle to retain skills 
over longer periods of time even with repeated exposure.  There were others that didn’t put effort into 
this opportunity (higher grade levels).   

b. Intervention teachers stated that regular teachers were hesitant at first to send their students out 
during any CORE activities but by the end were happy with the results produced. 

c. Although Intervention Teachers collaborated with their own site staff on student progress, etc. , they 
felt collaboration time with other intervention teachers would be more beneficial to them 
implementing their programs effectively.  Additionally, this would allow them to identify best practices 
and create a centralized repository for resources that they’ve found during the first year.   

d. Teachers stated that the lack of a designated curriculum across the district and lack of resources for 
intervention caused some pacing issues since prep time was spent developing their programs the first 
year.  Teachers have already taken what they learned last year and produced a much more cohesive 
plan for implementation in 2015-16 but grouping skills across the grade levels, and chunking learning 
expectations so that students could celebrate their learning repeatedly and gain confidence. 

e. All of the teachers reported that smaller groups of between 5-10 would be more conducive to targeting 
gaps, then 10-15 students. 
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Traci M. Albee

From: Traci M. Albee
Sent: Wednesday, September 23, 2015 10:20 AM
To: Kay Medina; Diana M. Antolin; Ariana Casillas; Delores Hamilton; Angelica Ibarra-Pantoja; 

Therese Lucas; Lori Maltbie; Marie R. Margolies; David M. Maxwell; Joseph F. Shelby; Franca 
G. Van Allen; Vicki Villarreal; Rochelle Torlai

Cc: John Semillo; Joseph D. Martinez; Danielle Valtierra; Nancy Lane; Sherry Jackson; Heidi 
Mohammadkhan; Carla Gonzales; Kristin V. Buckenham; Silvia Martinez; Thomas Anderson; 
Valerie Standridge; Daniel Wright; Sonia Ambriz; Youlin Aissa

Subject: 2014-15 Intervention Program Survey

Importance: High

Teachers/Principals, 
 
In preparation for adding more intervention teachers in 2015‐16 and to provide additional training and materials for current 
sites, principals please collaborate with your Intervention Teacher to respond to the following questions by September 30th.  
 

1. What model did you implement in 2014‐15?  Describe 
 

2. What results did you see based on the program delivered? (attach examples) 
a. Anecdotal 
b. Performance  

 
3. What changes or supplements to the program you implemented would you like to see based on your results? 

 
4. What were the biggest obstacles and successes at your site? 

a. How would you augment those successes or overcome those obstacles? 
 

5. Based on 2014‐15, what professional development training/resources would be beneficial for: 
a. New intervention teachers 
b. Returning intervention teachers 

 
Thank you in advance, 
 
Traci 
 
Traci M. Albee, M.Ed. 
Administrator of State and Federal Programs 
Stockton Unified School District 
P: 209‐933‐7470 ext. 2221 
F: 209‐463‐1346 
 




